Multilingualism and Translanguaging in General Education Classrooms: How Educators Can Support the Complex Linguistic Repertoires of Multilingual Learners in Elementary School by Healy, Jenna
Hamline University 
DigitalCommons@Hamline 
School of Education Student Capstone Projects School of Education 
Summer 2021 
Multilingualism and Translanguaging in General Education 
Classrooms: How Educators Can Support the Complex Linguistic 
Repertoires of Multilingual Learners in Elementary School 
Jenna Healy 
Follow this and additional works at: https://digitalcommons.hamline.edu/hse_cp 
 Part of the Education Commons 
Multilingualism and Translanguaging in General Education Classrooms: How Educators




A capstone submitted in partial fulfillment of the requirements for the degree of




Capstone Project Facilitator: Kelly Killorn
Content Expert: Lisa N. Marquardt & Michelle Benegas
Peer Reviewers: Alison Pichel & Catherine Orfield
2
Copyright by




To my wonderful family and friends for your continuous support and encouragement. To
my husband Andy, for always believing in me. For my energetic boys Wesley and
Maxwell for testing my patience while helping me remain balanced and find joy in the
little things. Also to each and every professor who has guided me through this process,
your expertise has been welcomed and wholeheartedly appreciated. To my support
committee and peers, especially Lisa, Alison, Allison and Catherine; your attention to
detail is remarkable and made this capstone the best it could be. Finally, to my students








Context and Rationale 11





Multilingualism in Education 16
Translanguaging 18
Impact on Language Identity 22






Project: Why Professional Development? 32









Timeline of the Project Creation 40





Reflection on the Capstone Process 44
Review of the Literature that Influenced this Project 45
Multilingualism 45
Monolingualism 46
















The purpose of this chapter is to provide background knowledge of why I chose to
create a professional development series as a capstone project for the Masters of Arts in
Teaching English Speakers of Other Languages (MATESOL) program at Hamline
University. The chapter begins with a personal narrative detailing the impetus for this
project where I explain my experiences as a student and a general education teacher, both
personally and professionally. Then, a discussion of the current literature which supports
my guiding question’s purpose will be presented, as well as a description of the rationale
for my professional development project. This introductory chapter concludes with a
summary. Throughout the paper and project, the central point of my capstone is focused
on the guiding question: How can general education teachers implement translanguaging
to support positive language identity in multilingual learners?
Personal Significance
My journey as an educator started with my final student teaching practicum as an
undergraduate student at Saint Cloud State University in June 2007. As I boarded the
plane for London, England, I did not anticipate this would be the beginning to a never
ending education journey. On my first day at The Forest School, 12-year-old William had
asked me, “Excuse me, ma’am. Why are you teaching us English if you speak
American?”
“I speak American? Nooooo, I speak English, just like you,” I thought to myself
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as I began my student teaching in Horsham, England.
This boy may never know the impact he had on my life; however his question
sparked my interest to learn more about language, teaching and learning. Thus began my
adventure to learn about multilingualism, linguistic culture, and how it is intertwined
within the world of education.
My very first classroom was teaching first grade at a Hmong charter school in the
Twin Cities area of Minnesota. Curiosity for culture and language continued to grow as I
learned about the stories of families who trusted me with their children and the sacrifices
they made to uproot their lives to relocate to the United States. One mother told me that
when she closed her eyes she could still hear the cries of her people fleeing through the
countryside with their children, for fear of their lives, as they tried to escape to the United
States. Stories like this fueled my desire to be the best teacher I could for these children.
At this point in my life, that was all it was, a desire.
The school made everyone feel welcome, and the Hmong culture was celebrated
and embraced within the school. Hallways and signs were labeled in both Hmong and
English. Children and families were always willing to come to community events, and I
felt honored to be welcomed into their world. Here, I was surrounded by people who
valued both their culture and their language, and they respected and valued all
communities, cultures, and languages. I thought this multilingual culture was a typical
school environment. However, when I switched to a public school district, I realized that
the open linguistic culture and sense of community that my former Hmong charter school
had was unique to that school, and I desperately missed it.
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Through my experience as a general education classroom teacher, there has been
little focus regarding the importance of creating a multilingual environment. This is a
systemic issue, because schools in the United States have maintained a monolingual
stance in regards to language education policy and multilingual students (García, 2009;
Menken, 2013; Wiley, 2010). Take Minnesota for example: it requires 125 clock hours of
professional development over 5 years in order to renew a Tier 4 teaching license. A
mere one hour is required for multilingual learner education. Even though multilingual
learners are in a general education classroom the majority of the school day, teachers are
required to know very little regarding best practice in this field.
Additionally, many Minnesota schools have not explored the multiple
translanguaging strategies that mainstream teachers could implement to support
multilingual students on a daily basis. School populations in the United States, and
Minnesota specifically, continue to transform. According to the Minnesota Department of
Education, the number of identified English Language learners have continued to rise at a
faster rate than total enrollment (2019). In response, educators need to be equipped with
the knowledge and support they need to educate and honor the unique linguistic needs of
future leaders of the United States.The purpose of this chapter is to explore the need for a
professional development workshop for mainstream teachers on translanguaging
principles and practices that can be used in the mainstream classroom.
I have been a mainstream classroom teacher for over 10 years and continue to
have a special place in my heart for my students who are learning English as an
additional language. Through my own experiences as a classroom teacher, attempting to
9
collaborate with my grade level teams and professional learning community (PLC), I
came to realize that I was not prepared to teach my multilingual students effectively and I
wanted to learn more. Even though I had two small children at home and a job I loved, I
challenged myself and decided to go back to school to learn more about the unique
practices and skills needed to effectively teach multilingual learners.
In 2009, Ofelia García (2018) coined translanguaging as, “ . . . the act performed
by bilinguals of accessing different linguistic features or various modes of what are
described as autonomous languages, in order to maximize communicative potential” (p.
140). She came to this conclusion from a theoretical point of view through the lense of
how language is practiced internally rather than how it is viewed externally. Additionally,
García (2013) theorized that:
In most bilingual situations, one language group is more powerful than the other.
Keeping the two languages separate at all times creates a linguistic hierarchy with
one language considered the powerful majority language, and the other
minoritized. But by making use of flexible language practices, translanguaging
releases ways of speaking that are often very much controlled and silenced. When
new voices are released, histories of subjugation are brought forth, building a
future of equity and social justice (p. 3).
This viewpoint looks at language as one communicative system that works
together through a linguistically equitable approach rather than that of code switching
which views two languages as separate entities, with one being favored or accepted over
the other in many circumstances. The act of taking a translanguaging stance (Garcia
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2013), has the ability to transform how language is perceived, thus has potential to
diminish the negative social hierarchy of language its use.
Multilingual Population
The population of multilingual learners (ML), also referred to as English
Language Learners (ELL) in the United States, continues to increase (MnEEP, 2020), and
so does the academic linguistic complexity regarding the language of education (García,
2018; Seltzer, 2019). Therefore, linguistic pedagogies that support multilingualism need
to come to the forefront of professional development in order for general education
teachers to be equipped to support the complex linguistic needs of our multilingual
students. While there has been a history of monolingual practices in education in the
United States, Menken and Sánchez (2019) found that the introduction of translanguaging
pedagogy disrupted the monolingual approaches in eight New York City public schools.
A shift in pedagogical practices can lead to empowering multilingual learners. In fact,
according to the Minnesota Education Equity Partnership (2020), ML students are the
fastest-growing student group in Minnesota, totaling 73,919 students in the 2018–2019
school year; this is more than eight percent of all public school enrollments.
In my experience, there has been little focus to support mainstream classroom
teachers' knowledge of the importance of creating a multilingual environment and the
impact it has on student achievement. Effective applicable strategies that mainstream
teachers can implement to support multilingual students on a daily basis. As Minnesota
school populations continue to transform, educators need to be equipped with the
knowledge and support they need to educate and honor the unique linguistic needs of the
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United States’s future leaders.
Context and Rationale
Multilingual education has long been a controversial topic across the United
States, especially in the past several decades as the population of immigrants has
increased (Blackledge & Creese, 2015; García, 2018; Kamwangamalu, 2014; National
Clearinghouse for English Acquisition, 2010; Rudby, 2007). Unfortunately, the United
States has gone to great lengths to downgrade, even eradicate, the languages that
immigrants have brought with them (Wardaugh & Fuller, 2015). Some argue that
children should only speak English in order to learn English. This is known as a
monoglossic ideology, wherein a language is believed to be distinct in itself and should
be kept separate from another language (Wardhaugh & Fuller, 2015). A monoglossic
ideology perpetuates the idea that one language is better than another, therefore it is a
dangerous ideology for practitioners to use.
For many years, United States schools were characterized by this monoglossic
ideology until the Supreme Court ruling of Lau v. Nichols (1973) initiated language
education transformation on January 21, 1974. Kinney Kimmon Lau, a non-native
English speaker of Chinese ancestry, attended school in San Francisco and saw a need for
change in language education. A lawsuit was filed against the San Francisco Board of
Education claiming that some of the schools were in violation of the Fourteenth
Amendment’s Equal Protection Clause and Section 601 of the Civil Rights Act of 1964.
At the time, Alan H. Nichols was president of the school board. The case of Lau vs.
Nichols brought to light the fact that instruction should be made accessible to all
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students, which forced the federal government to look more closely at language policies
in education (Bon, 2020).
Since then, the United States school system slowly started to recognize a need for
a more heteroglossic, or multilingual, pedagogical shift in how instruction should be
delivered to students learning English as an additional language (Brownell, 2017; Celic &
Seltzer, 2013; Duarte, 2016; Hornberger & Link, 2012; Rowe, 2018). Researchers have
discovered that school communities who practice monoglossic ideology limit the
linguistic capabilities of ELLs. This is partially because in monoglossic communities,
languages are kept separate from one another; therefore, multilinguals may be deprived
of utilizing all of their linguistic capabilities. This is where the notion of translanguaging
comes into effect. Translanguaging is how multilingual individuals access their entire
linguistic repertoire. In fact, recent research (Menken & Sánchez, 2019; Osorio, 2020)
indicated that the use of multilingualism in education, the ability to speak multiple
languages, can actually increase the rate of English language acquisition. There are
several strategies that multilingual learners use on a daily basis that not only support their
English language acquisition, but enhance meaning. One of these sophisticated strategies
is known as translanguaging. Wardhaugh and Fuller (2015) defined translanguaging as a
complex linguistic strategy in which a person incorporates all aspects of a speaker’s
repertoire into discourse, including elements from different varieties, registers, and styles,
which ultimately enhances students’ acquisition of the target language.
Recent research indicates that implementing a translanguaging pedagogy in
schools has a positive impact on both teachers and students (Celic & Seltzer, 2013;
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Creese & Blackledge, 2015; Menken & Sanchez, 2019; Norton & Toohey, 2011). My
curiosity drove me to reflect on how I can help encourage positive shifts in education as
an ML teacher. For example, when doing collaborative work with peers in any content
area, students can be advised to brainstorm in any language and write in English. In this
way, students can access all of their linguistic repertoire, and no linguistic limitations are
placed on a multilingual student. Therefore, I have been inspired to study effective
multilinguistic pedagogies, specifically translanguaging strategies, and create a
professional development project that can be used by elementary teachers in mainstream
classrooms. I want to determine how mainstream teachers can increase student
engagement and promote positive language identity through the use of translanguaging
and help readers of this capstone understand how multilingual students can be
linguistically supported within their mainstream classrooms. Therefore the purpose of
this capstone is to address the question; How can general education teachers implement
translanguaging to support positive language identity in multilingual learners?
Minnesota Multilingual Education
According to the 2019 Biennial Minnesota Teacher Supply and Demand Report,
there are only 82 teachers in the state licensed in bilingual/bicultural education (p. 31).
Many teachers in Minnesota are not multilingual, and as such they may not know the
complex linguistic repertoires of multilingual learners or the impact that using
translanguaging strategies has on student achievement. In many cases, multilingual
learners are being denied the use of their entire linguistic repertoire, which negatively
impacts their engagement, resulting in lower academic performance (Menken & Sanchez,
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2019). For example, when teachers are having students share their ideas with their peers,
I have seen teachers stop students from speaking in their first language and tell a student,
“Please share your thinking in English.” When using a translanguaging approach, the
students would instead be directed to share their ideas with their peers in their preferred
language, and then to share with the class using English. There is greater potential for a
multilingual learner to organize their thoughts and have a wider range of vocabulary
when encouraged to use their preferred language; this also creates a culture that does not
perpetuate English as being a superior language. If teachers dismiss this linguistic skill,
their students are being denied access to their entire linguistic repertoire and could
disengage altogether. Students should be able to openly access all of their linguistic
abilities throughout their entire school day, and additional professional development that
pertains to translanguaging would help with this disparity.
Conclusion
Chapter One highlights my journey from student to educator and my desire to
continue to evolve with the ever changing educational environment so that I can support
my students as multilingual individuals. I summarized key moments in linguistic plurality
within the United States in connection to English Language Learners, as well as the
importance of pedagogical shifts in education that can be done using translanguaging
strategies in the mainstream classroom. Chapter Two unveils a detailed literature review
of research on multilingualism and translanguaging pedagogies, and how translanguaging
differs from codeswitching. Chapter Three presents my professional development project





The debate about whether or not to use a multilingual approach to teaching
language is still up for debate as sociolinguists continue to research this evolving topic.
Chapter Two describes the literature reviewed to determine the impact of multilingual
pedagogy. It identifies multilingualism in education and the research of its use in schools.
The literature review also describes how the use of multilingualism and translanguaging
pedagogies have impacted language identity and English language acquisition. In
addition, this chapter examines effective translanguaging strategies that could be used
throughout elementary general education classrooms. This literature review supports the
use of multilinguistic pedagogies through translanguaging in order to support the
question: How can general education teachers implement translanguaging to support
positive language identity in multilingual learners?
Monolingualism
Some linguists claim that the most effective means of learning English is to only
use English to teach English (Auerbach, 1993; Lucas & Katz, 1994). According to
Kiamwangamalu (2010), the controversy on which language teaching theory is best is
known in the United States as the English-only argument. Auerbach (1993) noted the
proponents of the English-only argument in the United States claim that English is best
taught monolingually (p. 14). According to Auerback and Lucas and Katz (1994), the
more English that is taught, the better the results; using students’ first language (L1) will
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impede the development of thinking in English, and if other languages are used too much,
standards of English will drop (as cited in Kamwangamalu, 2010, p. 130).
However, most studies show there are numerous strategies that positively support
multilingualism in English language instruction, especially in general education
classrooms where an ELL teacher is not always present to help with language specifics
(Brownell, 2017; Celic & Seltzer, 2013; Duarte, 2016; Osorio, 2020; Pacheco & Miller,
2015; Rowe, 2018). The debate about whether or not to use a multilingual or monolingual
approach to teaching language continues to be disputed by sociolinguists researching this
evolving topic. There is an array of linguistic skills that encompass multilingualism and
how it is perceived in the world of education.
Multilingualism in Education
Many Minnesotans speak languages other than English. According to the US
Census Bureau (2009 - 2013) in Minnesota, about 500,000 of the state’s 5 million
residents speak a language other than English at home. Of those, a plurality — almost
200,000 — speak Spanish. Behind Spanish are Hmong and Cushite (a language family
that includes Oromo and Somali), followed by German, with more than 24,000 speakers.
Despite the numerous languages spoken, a  number of monolingual practices in society
and education still dominate the culture, specifically English. For example, street signs
and billboards are mostly written in English. School curriculum is mostly written and
delivered in English. In order for the communities to communicate with one another, the
need to know multiple languages is an important communication tool. When multiple
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languages are used to communicate through speaking, reading, listening, writing or
thinking, it is identified as multilingualism.
Research surrounding multilingualism, such as translanguaging pedagogies, and
how it is used in the classroom continues to evolve. One evolution that impacts
translanguaging is how educators show value to students' cultures and life experiences.
Many educators know this connection as part of culturally responsive teaching. Both
culturally responsive teaching and multilingilguamism can be easily encouraged through
motivating students to use their native language in the classroom.
The United States education system is primarily English, this is the norm in
Minnesota.  Unlike the United States, there are many parts of the world where knowing
multiple languages is the norm. In fact, Wardhaugh & Fuller (2015) wrote that
“multilingualism has become an expected and increasingly prestigious part of urban
cultures across the world” (p. 84). However, when schools do not practice
multilingualism, languages other than English can be perceived as ‘inferior’(p.85), which
perpetuates the notion that English is the language of schools, therefore the language of
power.  For this reason, research indicates that when schools take a translanguaging
stance, and implement multilingualism intentionally, the school community and academic
growth has improved (Celic & Seltzer, 2013; Dressier, 2014; Menken & Sánchez, 2019;
Pacheco &  Miller, 2015).
Many students who do not speak English at home, learn English when they attend
school. Students who are learning English are often referred to as multilingual learners
because of their linguistic knowledge in their first or second languages and the growing
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knowledge in an additional language English, which is the primary language used in most
schools.  These individuals come from a variety of cultural and linguistic backgrounds.
Researchers in the education field constantly reflect on what best practice in language
education looks like.
When educators can embrace the practice of multilingualism in the classroom,
they are taking what García, Ibarra Johnson, and Seltzer (2016, as cited in Menken &
Sánchez, 2019) referred to as a translanguaging stance. Franquiz and del Carmen (2004)
stated that teachers should practice humanizing pedagogy to foster healthy educational
orientations for their students. Humanizing pedagogy entails valuing students'
background knowledge, culture, and life experiences, and creating learning contexts
where power is shared by students and teachers (Bartolome, 1996, as cited by
Kamwangamalu, 2010, p. 129). Because translanguaging places a focus on leveraging all
of students’ linguistic repertoires, it is indeed a humanizing pedagogy.
Translanguaging
Relatively speaking, translanguaging is a new term and the primary focus in this
portion of the literature review. As the population of multilingual learners (ML), also
referred to as English Language Learners or English Learners in the United States,
continues to increase, so too does the complexity of academic language (Blackledge &
Creese, 2015; Blom & Gumperz, 1972; Ferguson, 2003; García, 2018; Heller, 1988;
Jacobson, 1990; Kachru, 1978; Kamwangamalu & Lee, 1991; Myers-Scotton, 1993;
National Clearinghouse for English Acquisition, 2010, as cited in Pacheco & Miller,
2015; Rudby, 2007, as cited in Kamwangamalu, 2014). This means that due to the
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increasing demands of academic language, the linguistic support for multilingual students
needs to increase as well. Advanced linguistic support can be utilized through
translanguaging.
Educators can engage in multilinguistic pedagogy by welcoming translanguaging
practices. When teachers adopt a translanguaging stance (García, Ibarra Johnson, &
Seltzer, 2016, as cited in Menken & Sánchez, 2019) they are empowering their
multilingual students, which can positively support social emotional development in
regards to their language identity. The case studies explained in the section of this
literature review titled Effective Translanguaging Practices have fully supported the need
for educators to better understand what it means to be multilingual and to create
classroom environments that support multilingualism, which can positively impact
language identity (Dressler, 2014; Menken & Sánchez, 2019; Palmer & Martinez, 2013).
The literature has supported the need for professional development on translanguaging to
answer the question: How can general education teachers implement translanguaging to
support positive language identity in multilingual learners?
What is known about translanguaging and how can it impact multilingual students
within mainstream classrooms in elementary education? Translanguaging is a
multilingual strategy in which a person incorporates all aspects of a speaker’s repertoire
into discourse, including elements from different varieties, registers, and styles. This
enhanced metalinguistic strategy is how multilinguals make sense of their multilingual
worlds (García, 2018). In elementary school settings, students are often learning how to
make sense of their world both socially and academically (i.e. building relationships,
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conflict resolution, order of operations through their school day, and classroom culture).
The complexity of navigating an additional language, in addition to social and academic
language, can be a daunting task.
Translanguaging reaches beyond code-switching, which involves an individual
using two languages simultaneously while communicating (Blackledge & Creese, 2015;
García, 2018; Hornberger & Link, 2012). To this point, García and Wei (2014) argued
that translanguaging differs from codeswitching in that it refers not simply to a shift or a
shuttle between two languages, but to the speakers’ construction and use of original and
complex interrelated discursive practices that cannot be easily assigned to one or another
traditional definition of a language. There are several ways in which a multilingual
individual can code-switch. Often speakers of two or more languages code-switch during
communication and is typically done through output communication. A few examples of
this include;
● If you have an exam next week, şimdiden çalışmaya başlamalısın. (English +
Turkish)
● Gracias for the lovely gift. Está awesome! (Spanish + English)
● Pwede ba tayo mag dinner sa Barney's Burgers later? I want protein! (Tagalog +
English) (Esen, 2014).
Translanguaging comprises the speakers’ complete language repertoire, including
lived cultural experiences. Unlike code-switching, translanguaging encompasses the
entire linguistic repertoire as one. Code-switching is how spoken language is viewed
from an external point of view. Furthermore, Hadjioannou (2009) remarked that instead
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of alienating or disenfranchising dialect-speaking students by rejecting their native
language and stigmatizing its use in school, teachers should develop a healthier attitude
toward diglossia to foster student academic success (as cited in Kamwangamalu, 2010).
Wardhaugh and Fuller (2015) defined diglossia as the use of two languages with strict
separation domains such as a specific dialect, or language variation. For example, in
education this might be observed by students using their own variety of first language to
make sense of the term division, as they are learning in a general education math class.
As has been displayed by the literature, multilingualism encompasses several
practices, situations, and theories. Translanguaging is just one approach to language
instruction. As sociolinguists continue to research and educators become more familiar
with translanguaging, ML students will be empowered and educated with the ability to
utilize the entirety of their multilingual repertoire. Many sociolinguistic scholars have
proven this is a shift education continues to endure (Duarte, 2019; Hornberger & Link,
2012; Menken & Sánchez, 2019). This translanguaging, multilingual practice in the
classroom goes far beyond using multiple languages to elaborate on key concepts, but
also respecting, validating, and celebrating the life of these students both in and out of the
classroom walls (Blackledge & Creese, 2015; Dressler, 2014; García, 2018;
Kamwangamalu, 2010; Osorio, 2020). For these reasons it is essential to address the
question: How can general education teachers implement translanguaging to support
positive language identity in multilingual learners?
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Impact on Language Identity
An ELL’s language identity can be positively or negatively affected by how they
experience language in their lives. Considering that elementary-aged students spend a
majority of their time in school, their experiences around language can be highly
influenced by how they are exposed to language in their school community. Recent
scholars have found that when multilingual students apply multilingual skills such as
translanguaging, it can enhance the acquisition of a student’s target language, positively
impact their identity, and deepen their understanding of content (Brownwell, 2017; Celic
& Seltzer, 2013; Hornberger & Link, 2012, Kamwangamalu, 2010; Norton, 2010; Rowe,
2018).
According to Norton and Toohey (2011), language identity used to be identified in
the 1970s and 1980s as fixed personalities, learning styles, and motivations. These fixed
identities were often labeled as extroverted, introverted, motivated, unmotivated, etc.
However, more contemporary theories suggest that language learner identities can be
influenced by contextual factors such as cultural, social, educational or professional
circumstances (p. 419). Recent research suggested that language identity was extremely
fluid and took into account several aspects including home literacy, cultural norms, and
exposure to multiple languages. In support, Weeden (1997, as cited in Norton, 2010)
argued that it is through language that a person negotiates a sense of self within and
across a range of knowledge at different points in time, and it is through language that a
person gains access to, or is denied access to, powerful social networks that give learners
the opportunity to speak. In fact, Lucas and Katz (1994) stated that “When students see
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their languages are valued for their communicative power and when they have the
opportunity to develop their native language abilities, their self-esteem and identity are
strengthened” (as cited in Kamwangamalu, p. 559). Therefore, an educators’ pedagogical
stance in relation to multilingualism and the use of translanguaging in the classroom has
the effect of either igniting or extinguishing the language identity of their multilingual
students.
When classroom teachers apply culturally relevant pedagogy, their students have
the ability to thrive in their second language acquisition and in social emotional
development (Dressler, 2014; Norton & Toohey, 2011; Osorio, 2020). Dressler (2014)
stated that teachers can openly acknowledge the linguistic identity of students by
encouraging students to identify the languages they speak and by initiating a discussion
of the usefulness of knowing more than one language. Making a cultural connection
while at the same time validating a student’s full linguistic skillset is the intersection of
culturally relevant pedagogy and translanguaging.
When students’ multilingualism is validated, their affective filter (Krashen, 1982)
can be lowered, opening up the window for new language acquisition. When an
individual’s outlook towards acquiring an additional language is positive, it is said they
have a low affective filter. Inadvertently, if an individual has negative factors in regards
to acquiring an additional language, they might have a high affective filter. Krashen
(1982, as cited in Dicker, 2003) hypothesized that there are multiple factors including
motivation, self-confidence, anxiety, and personality traits which contribute to acquiring
an additional language, thus influencing the level of their affective filter. On the other
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hand, when multilingualism is not valued, it could be detrimental to one’s language
identity. This could increase the language learner’s affective filter which, in turn, could
affect a child’s stance of how they feel towards their language identity. For example,
Siegel (2007, as cited in Wardhaugh & Fuller, 2015) addressed:
. . . the use of Creoles and nonstandard varieties in education, pointing out
multiple problems with forbidding the home language of children. These include
the social, cognitive and psychological disadvantages of being told that one’s way
of speaking (and being) is wrong and undesired in the school context. Such
admonishments lead to children struggling with identity issues surrounding their
heritage, insecurity about expressing themselves in front of the teacher and other
classmates, and difficulty acquiring literacy skills. (p. 345)
Siegel’s example illustrates what monolingual educational policies have done to
the United States’ fast growing population of immigrant families, and thus why
multilingual policies and strategies such as translanguaging are needed in mainstream
classrooms.
The positive impact a teacher has on their students’ language identity through
translanguaging pedagogy is represented in the following case studies. First, Palmer and
Martinez (2013) studied the effects of teachers' ideologies and impact on Latinx bilingual
learners. They found that even though teachers studied and implemented effective
language strategies, it was not enough to fully support the multilingual students in their
class; naming inequalities and confronting language injustice also needs to be addressed.
They observed a multitude of classrooms and found that “If a teacher is aware and
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proactive in confronting English dominance head-on and teaching children to interact
appropriately in diverse multilingual multicultural academic settings, this can help tip the
balance toward more positive and less negative impacts” (Palmer, 2009 p. 199). This
supports the notion that bilingualism in education needs to be valued, in addition to the
fact that monolingual perspectives can be detrimental to a child’s language identity,
linguistic ideology and language acquisition.
In another case study, Dressler (2014) explored the effects of using multilingual
approaches on children’s linguistic identity. She did this by having students complete a
Language Portrait Silhouette, where students color in their languages on a drawn
silhouette body. This activity was paired with a descriptive writing task for older students
and an oral description task for younger students. This opened doors for students to
proudly display their linguistic identities. Her research suggested that teachers can
encourage students' language and linguistic identity through simply acknowledging the
languages they speak and opening up conversation about the usefulness of knowing more
than one language.
Effective Translanguaging Practices
There are a multitude of strategies that elementary educators can use to actively
engage students to use translanguaging in mainstream classrooms (Celic & Seltzer, 2013;
Osorio, 2020; Pacheco & Miller, 2015; Rowe, 2018). According to García et al. (as cited
in Seltzer, 2019) whether the classroom is officially English-medium or bilingual, all
students should be given the opportunity to access all of their linguistic resources for both
meaning making and socioemotional well-being. Some argue that a teacher needs to be
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bilingual or multilingual in order to facilitate multilingual practices into their
classroom;his theory has been disputed in the following case study conducted by Rowe
(2018). Through research, she developed six principles for creating instructional spaces
that support translanguaging. These principles include: valuing students’ language and
cultures, modeling translanguaging, providing authentic opportunities for multilingual
communication, inviting two-way translation, composing dual language texts, and
connecting students with bilingual or multilingual audiences.
Read-Alouds
One example Rowe (2018) illustrated is that monolingual teachers can publicly
value student models of translanguaging by highlighting students’ use of multiple
languages when speaking and writing. Rowe also suggested bringing in family or
community members who speak the students’ native languages.
The following examples support Rowe’s translanguaging principles. Maslow’s
Hierarchy of Needs Theory (1943) identified the sense of belonging as a prerequisite for
learning. Osorio, an associate professor in the College of Education at Illinois State
University, utilizes a sense of belonging in the classroom. An example of this stems from
Osorio’s (2020) use of read-alouds to promote translanguaging with her first grade
emergent bilingual students. Osorio’s research supports Rowe’s principles for creating
instructional spaces that support translanguaging. Osorio found that through the use of
multilingual texts, and being given an opportunity to share ideas in the language of their
choice, students were able to use their full linguistic repertoire.
For example, Osorio (2020) read the book Dear Primo: A Letter to my Cousin
27
(2010) by Duncan Tonatiuh. This book is mostly written in English however, contains
Spanish words throughout the text. Most of the Spanish words are supported by the
illustrations which are labeled using Spanish words. This text not only displays words in
Spanish but also depicts traditional Spanish culture that does not have an exact English
translation. An example of this would be the word piñata (a decorated figure of an animal
or person containing toys and candy). Osorio wrote, “The implementation of multilingual
literature texts permitted Latinx students to see themselves reflected in a positive way
while providing a new lens for students who are not from Latinx backgrounds with which
to consider Latinx populations’ contributions and value” (p. 3). After reading the text,
students participated in a turn and talk. For this task, MLs were encouraged to use their
preferred language to share their ideas about the characters in the story. This
translanguaging strategy allowed students to use their full linguistic repertoire and to be
engaged in the literature (Osorio, 2020). Culture and language, particularly through visual
representation, supports the culturally responsive pedagogy that multilingual classrooms
should have in order for students to be open and feel safe in their learning environment
(Dressler, 2014; Menken & Sánchez, 2019; Osorio, 2020; Rowe, 2018).
Student-Led Learning
Teachers can also promote multilingualism in the classroom through student-led
learning and opportunities for student choice. For example, Brownell (2017) conducted a
study in a fourth grade classroom and observed how Mr. Holiday used critical student
discussion about linguistic diversity using the World War II book The Navajo Code
Talkers by Andrew Santella (2011). After critical discussion, students were able to view
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oral history archives offered on the Navajo Code Talkers website
(http://navajocodetalkers.org) and create their own video responses with elders from their
community. Teachers, even those who are monolingual, can make space with and for
students to meaningfully engage them using multiple languages (Brownell, 2017;
Dressler, 2014; Pacheco & Miller, 2015; Rowe, 2018). Pacheco and Miller (2015)
suggested teachers can use translanguaging strategies such as summarizing text using
bilingual book reports for intermediate elementary students. They also advised, for the
early elementary years, bringing photos from home into the classroom to create books to
share. One app in particular, called Book Creator, was beneficial because it allowed for
multiple sound recordings to be added, which could be recorded in both the student’s
native language, or L1, and the target language, in this case, English. When the books
were finished, children could listen to them (Pacheco & Miller, 2015). When students are
encouraged to apply their L1 through a variety of structures, including writing, speaking,
and reading, it allows for students learning English to build upon their own lived
experiences, linguistic capabilities while engaging with their peers, and activate prior
knowledge (Brownell, 2017; Creese & Blackledge, 2015; Dressler, 2014; Osorio, 2020;
Pacheco & Miller, 2015; Rowe, 2018; Seltzer, 2019).
Research continues to emphasize that educators must demonstrate the value of
translanguaging and create space for students to engage in meaningful conversations
(Celic & Seltzer, 2013; Creese & Blackledge, 2015; Duarte, 2019; Rowe, 2018).
Multilingual learners can naturally take their own linguistic experiences and make
meaning of them through their unique linguistic competencies in which they can make
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meaning of their world. (Brownell, 2017; Celic & Seltzer, 2013; García, 2018; Pacheco &
Miller, 2016).
Conclusion
This literature review takes into account multiple perspectives, yet the majority of
literature supports the notion that the multilingualism approach through the use of
translanguaging pedagogy is an effective practice and proven to support MLL’s language
acquisition. Osorio (2020) added that translanguaging is focused around communication,
and not around language itself (p. 1). Effective multilingualism in the classroom is
inclusive, and positively engages students to use their own experiences with language to
help shape and make meaning of the target language. The use of translanguaging and the
need for educators to practice a culturally relevant pedagogy to support MLLs and their
language identity are all factors that incorporate a healthy representation on how
multilingualism can and should be practiced in education. Educators should practice
multilingualism within their classrooms at all ages because it has shown to have a
positive effect on a child’s language identity which allows their affective filter (Krashen,
1982, as cited in Dicker, 2003) to be lowered, allowing for new language learning to
occur.
As research evolves, educators will need to continuously reflect on their own
practices, as well as stay up to date on recent studies that support best practice in
multilingualism. The research has displayed that the language needs of our ML students
is complex. Consequently, the language practices mainstream classroom teachers utilize
for instruction also need to change. As research continues, so will the approaches to
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translanguaging within mainstream classrooms across elementary schools in the United
States. Implications arise as time and culture continue to evolve; this is a highly sought
after topic that sociologists are learning more from every day and one that should be at
the forefront of instructional practices of educators (García, 2018; Hornberger & Link
2012; Menken & Sánchez, 2019). The literature review sought to uncover specific
translanguaging strategies that general education teachers can utilize and in doing so,
increase awareness for the need to leverage translanguaging strategies to better support
multilingual learners as they acquire English. Chapter Three demonstrates the need for
professional development in order to address the question; How can general education






Chapter Two discussed the literature involving research on multilingual
pedagogies and the significance of systemic issues that surround monolingual practices in
school systems where English is the language of instruction. It also described the research
on how translanguaging strategies have evolved from the basic understanding of
codeswitching to the complexity of translanguaging and how such strategies can be
implemented into mainstream educational settings. Such practices support multilingual
learners in their language acquisition and language identity. The project described in
Chapter Three addresses the need for professional development (PD) workshops to
address the question: How can general education teachers implement translanguaging to
support positive language identity in multilingual learners?
Chapter Three begins with my rationale for creating a professional development
project. Next, an outline of the theoretical framework which serves as the foundation for
this project is presented, describing research that supports the theoretical framework for a
professional development series. Once the foundation has been established, the reader
will learn about the details of the project, including a description, the intended audience,
the setting, the structure, and a tentative timeline. Finally, the conclusion summarizes key
features of this project and introduces Chapter Four.
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Project: Why Professional Development?
This professional development project was chosen for multiple reasons. One
reason is the growing MLL population in Minnesota. Professional development needs to
mirror the changes occurring within schools. Another reason is the ongoing research
being conducted around the world to examine the complexities of linguistic components
related to language learning including, but not limited to, that of García (2018),
Hornberger & Link (2012), Osorio (2020), and Seltzer (2019). In addition, Fenner's
(2017) book Multilingual Learner Advocacy is inspiring, because it brings awareness to
the needs of MLs. My own participation in the Advocacy for ELs and Sociolinguistics
courses at Hamline University highlighted the systemic issue of how monolingual school
practices have contributed to the injustices experienced by MLs in many United States
school systems. The review of the literature reinforced the existence of this injustice,
thereby serving as the impetus to design a professional development workshop. This
project fills an educational and systemic gap by providing educators with an opportunity
to expand their knowledge of multilingual pedagogies, gain a foundational understanding
of translanguaging, and how these can provide linguistic support for our multilingual
students within mainstream classrooms.
Through my own professional experiences, I have learned that providing explicit
instruction in academic language needs to be a priority for general education teachers, yet
I have experienced little professional development on the subject. Many educators
assume language is taught primarily by an ELL teacher, and this inaccurate assumption is
due in part to a lack of professional development in this area. In order to address this
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mindset, educators need opportunities to learn how they can support MLs as they acquire
academic language and literacy in the general education setting. Professional
development would address this gap and help increase educator capacity on the impact of
practicing a multilingual pedagogy as well as the effect it has on student achievement of
ML students, specifically through the use of translanguaging. Therefore, by providing an
engaging, interactive and informative professional development workshop with a
community of educators, MLs will be more engaged in their general education classroom,
not just with their ELL teacher. Through professional training, educators can better
understand multilingualism and its surrounding pedagogies such as translanguaging. In
return, this will have a positive impact on the school culture. Multilingual learners and
their families will feel more empowered and valued in our school as a whole.
As described in Chapter Two, linguistic pedagogies that encompass
multilingualism and translanguaging strategies need to come to the forefront of
professional development in order for educators to be better equipped to support the
complex linguistic needs of our MLs. My hope is that the professional development
series will enhance educator awareness of multilinguistic pedagogies as well as the vast
linguistic repertoire of MLs in English medium classrooms, so that all educators can
better support the needs of our multilingual students.
Principles for Designing Successful Professional Development
Professional development has its challenges, especially with educators who are
already overwhelmed. Personally, I have attended many professional development series
that did not address the needs of my diverse students, nor did they inspire me as an
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educator. The literature about effective professional development uncovered seven
research-based principles for designing and delivering professional development. In a
2017 report for the Learning Policy Institute, authors Darling-Hammond, Hyler, and
Gardner (2017) examined 35 professional development studies in pursuit of the most
effective elements in teacher-specific professional development. Through studies
collected, seven features were consistent with effective professional learning experiences.
These features act as the cornerstones of this project and serve to validate the efficacy of
the professional development experience I have designed. According to
Darling-Hammond, Hyler, and Gardner, effective professional development
● is content focused;
● incorporates active learning utilizing adult learning theory;
● supports collaboration, typically in job-embedded contexts;
● uses models and modeling of effective practice;
● provides coaching and expert support;
● offers opportunities for feedback and reflection; and
● is of sustained duration (p. 5–6).
These elements support the need for quality professional development that has the
potential to enhance the pedagogies of school systems, school administrators, and
educators who are molding the children who will shape our future. This is especially
important during a time when added stress, due to the unknowns of the COVID-19
pandemic, and the dire need for equity for our communities of color. Professional
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learning experiences need to meet teachers where they are in their practice and inspire
them to continue to evolve as educators.
Project Description
The workshop model consists of three, forty-five minute professional
development training sessions over the course of the 2021–2022 school year that are
designed sequentially to build upon one another. In addition to whole staff training, it is
essential to continue developing a translanguaging stance at the forefront of teachers’
minds. For this reason, monthly check-ins will be provided during Professional Learning
Communities (PLCs) in the months of October, December, January, March, April, and
May. During this time, mainstream teachers will be provided with a quick reference guide
of an applicable translanguaging strategy they can reference. They will be provided with
a ring and Command hook so that they can have easy access to it on their whiteboards.
The monthly check-ins support Darling-Hammond et al’s effective PD by providing
ongoing support and opportunities for feedback and reflection.
The professional development series also takes into consideration different levels
of prior knowledge in relation to this topic. The project is aimed toward elementary
classroom educators and administrators in order to expand on the research question: How
can general education teachers implement translanguaging to support positive language
identity in multilingual learners? Following the three-part series, I hope to develop an
ongoing PD series offered to educators in the district regarding supporting multilingual
learners in mainstream classrooms.
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Setting
The PD focuses on a single PreK–5 elementary school located in the Twin Cities,
Minnesota. The school of choice is home to students from diverse backgrounds. Of the
student population, approximately 50% qualify for free/reduced lunch, and 1% have
reported homelessness. In 2019, the ML student population comprised roughly 28% of
the entire student body. Within this school’s population, there are around 20 varieties of
native languages spoken in the homes of its students. Due to the fact that this school is
located near Minneapolis in a first-ring suburb, where the ML population continues to
rise, it creates the perfect opportunity to conduct a research project that provides
professional development to experienced mainstream educators on multilingualism and
translanguaging strategies that can be used daily to support its linguistically diverse
students.
Audience
All educators in the school who work with multilingual students in grades
PreK–5, including administrators, teachers, and paraprofessionals, are welcome to attend
this professional development series, and will receive clock hours for attending.
According to the Minnesota Report Card (2019) 96.97% of teachers at the piloted school
of research are considered experienced with 75.5% of them having an advanced degree.
In fact, there are 34 teachers with varying years of experience ranging from 5 to 32 years
overall. One might assume that given these statistics, students’ test scores would mirror
teachers' success. However, the ML student population test scores prove otherwise.
Recent NWEA MAP (Northwest Evaluation Association, Measures of Academic
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Progress) scores for third grade show that native English speakers are outperforming ELL
students by 49.28% (2019). This could be due to a number of reasons, one of them being
the lack of professional development mainstream teachers receive to support language
needs of their ELL students. According to Gibbons (2009) language acquisition for
multilingual learners is considered a moving target because as the rigor of academic
English increases, so does the gap in language proficiencies of MLs. The explicit focus
on multilingualism, which is an addressed need in the 2014 LEAPS Act (Minnesota
Department of Education, n.d), will enhance our school culture and build awareness of
how educators can increase engagement and support our multilingual students.
Structure
This professional development series has multiple components. During August
teacher workshop week, a Pre-Workshop Self-Reflection survey will be sent to staff
through Google Forms (see Appendix A). The survey will be recorded as anonymous, in
order for the presenter to gain a better understanding of how educators perceive
multilingualism, and to what extent they apply this pedagogy in their classrooms. The
pre-workshop survey was adapted by Staehr Fenner’s (2017) book, Advocating for
English Learners: A Guide for Educators. The purpose of the survey is to collaborate
with the participants in the current knowledge as well as have them engage in self
reflection of their current understanding.
According to Knowles (1992) it is essential to engage in an andragogical model,
or self-directed learning, when teaching adults (p. 2). This means that when presenting to
a group of adults, it is essential to recognize the expertise of the group in order to ensure
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mutual respect between presenters, resulting in maximizing engagement and learning.
The initial session is structured to have participants interact through small group
discussions around multilingualism and language identity so they can engage in critical
thinking in regards to student language identity.
Implementation
The implementation for this project as outlined above will take place over the
course of the 2021–2022 school year. However, given that this is a proposed project and
there are constant changes in PD needs, including the recent events of the COVID-19
pandemic, it is subject to change. The three, 45minute pre-planned sessions will be
carried out in the beginning of September and November 2021, and in February 2022
respectively. As the needs of ML students continue to change, so must we as educators.
My overarching goal is to bring awareness to the complex linguistic systems our
multilingual students hold and to provide translanguaging strategies for teachers so that
these students can access their full linguistic repertoire on a daily basis. Provided results
of the final questionnaire, this series has potential to expand into more sessions within the
school or the entire district, if extended knowledge is requested.
As with any professional development there are some risks. Taking this into
account, the biggest risk at this point is not offering a workshop addressing the need to
bring awareness of multilingual practices, such as translanguaging, to the forefront of all
educators. Another risk is that teachers will engage in professional development, yet not
attempt any of the presented strategies in their own classroom environment. For this
purpose, my focus will be on measuring the teacher’s knowledge about multilingualism
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and translanguaging strategies. The project design initially focuses on gaining an
understanding of staff knowledge on multilingualism. I plan to accomplish this by
sending participants an initial survey, inquiring their knowledge of multilingualism, and
requesting they share one strategy they use, if any, in their daily instructional practice.
This will give me an idea of where the needs are within the school community.
Session One
In September after reviewing the initial staff survey (Appendix A), I anticipate a
wide range of knowledge and understanding; to begin, the first session will be grounded
in bringing awareness to multilingualism as a pedagogy and address any potential
misconceptions, such as the difference between code-switching and translanguaging. The
TED talk by Karen Leung (2018) on Embracing Multilingualism and Eradicating
Linguistic Bias will be presented as a grounding activity called “Stop and Jot.” Teachers
will get a chance to debrief with one another because the video clip grounds the work for
the upcoming year.
Session Two
During the second session in November, translanguaging will be elaborated upon
and defined through the focus on creating a multilingual environment as a named
translanguaging strategy that can be incorporated into the mainstream classroom.
Teachers will be given an opportunity to collaborate with their colleagues and grade-level
teams to identify ways in which this translanguaging strategy can be implemented or
improved upon over the course of the next three months. The session will come to a close
with a self-reflection in the form of a tweet-out exit slip (see Appendix C).
40
Session Three
The third session in this series will take place in February and will allow teachers
time to collaborate on the translanguaging strategies they have used in their classrooms,
and share what they have found to be successful thus far. In order to validate the
effectiveness of the professional development, I plan to close the third session with a
self-reflection questionnaire to identify the level of growth and understanding of the
participants. The final questionnaire (see Appendix B) also asks educators where they
would like more support in the future and if anyone would be willing to be a model for
other educators to observe if applicable. The final survey will identify whether this series
of professional development was valuable, and will suggest areas of need within the PD
itself and for the future enhancement of educator PD. There is potential for this
professional development to be ongoing within the school and potentially the entire
district if proven valuable. The post self-reflection survey will provide this information.
The following section describes the timeline of the project creation.
Timeline of the Project Creation
There was a lot of thought put into this project with multiple ups and down
throughout the process. The idea to develop a professional training began in the summer
of 2019, when I took a course titled “Advocating for English Language Learners.” The
project design and development, however, took place over the summer of 2021. Over the
course of eight weeks I worked on refining my capstone and finally in week five, had
reached the point where I could begin to design the professional development training
that culminates the past three years of graduate studies at Hamline University. The final
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project that came to be was a year-long professional development series that addresses
the question that started it all: How can general education teachers implement
translanguaging to support positive language identity in multilingual learners?
The capstone project course ended in August, 2021 and I can proudly say that this
project was hard work that I was proud to create. My plan is to implement the project in
September of 2021 and continue, as described above, through the entire school year.
Taking into consideration that this is a professional development project, it will provide
flexibility in further implementation after the first year.
Assessment of the Project
The goal of this project is to answer the question: How can general education
teachers implement translanguaging to support positive language identity in multilingual
learners? Creating professional development training that not only addresses the need to
celebrate linguistic diversity in all classrooms, but provides educators with the tools to
make it happen is one way to start. Teacher feedback will determine if the project was
successful in addressing the question at bay, however, professional development is one
way educators expand their knowledge. Therefore, by creating a professional
development that builds background knowledge on a topic, indicates why the issue needs
to be addressed, then supports educators in their growth through continuous work, all
plays a part of the success criteria suggested by Darling-Hammond, Hyler, and Gardner
(2017). In order for professional development to be successful, the approach should be
androgynous, as explained by Knowles (1992). In the professional training itself,
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educators are given multiple opportunities to collaborate with the facilitator as well as
their colleagues.
Conclusion
The purpose of Chapter Three was to discuss the rationale for why a professional
development project was chosen, based on personal experiences being a mainstream
classroom teacher. I explained the theoretical framework that supports professional
development, for teachers specifically. The last section laid out the details of the project
including its audience, setting, structure, as well as a tentative timeline. Chapter Four
provides a reflection on the overall project based on the question: How can general






Education has been under intense scrutiny for as long as I can remember. In the
events leading up to George Floyd’s death on May 25, 2020, many systemic issues of
racial inequities were slowly being addressed by government officials and educational
leaders. As I began to recognize social injustices in education I asked myself, “What can
I contribute to narrow the educational gap between students of color and White
students?” I read articles and made conscious efforts in choosing narratives that reflected
the students I taught, attended additional training about race and culture in school, and
joined a book study on White privilege. Despite these efforts, it did not feel like enough.
The students of color who were not meeting or exceeding standards year after year were
students from multilingual backgrounds. In short, it led me to pursue a solution to the
question: How can general education teachers implement translanguaging to support
positive language identity in multilingual learners?
In the summer of 2019, I took a Sociolinguistics course taught by Professor Julia
Remer at Hamline University. This is where I discovered the connections to disparities
surrounding race and culture, and how they directly relate to language. What I took away
from the class was the fact that language is culture. Both language and culture have direct
correlations to power, hence the systemic issues that have encompassed education not
only in the United States, but around the world. I became privy to the idea that education
and language are also deeply connected, ultimately leading me to reflect on my own
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experiences as a White middle class teacher. Every year my classroom was composed of
students with different linguistic backgrounds, and every year I struggled with finding
effective teaching strategies that would support the learning needs of my multilingual
students. This chapter reflects on the process in which I chose to pursue the solution of
interest in answering the question: How can general education teachers implement
translanguaging to support positive language identity in multilingual learners?
Reflection on the Capstone Process
Over the course of three years, my capstone question changed more times than I
can count. Initially, the topic I chose was multilingualism, which I soon came to
understand had dozens of different avenues to pursue. Since teaching children is my
passion, I began to narrow my focus to multilingualism in education. This topic was still
very broad; however, several articles related to linguistic identity piqued my interest. In
addition to unveiling what I wanted to research, I was inexperienced in looking for
scholarly articles through Clic Search and Google Scholar. I am in my 30s, and the last
time I conducted research, I went to the library and took notes by hand. I can even
remember researching through microfiche, which is pictures of old newspaper articles.
Reviewing literature for someone like myself who (a) has been out of college for
13 years, (b) has a background in creative writing, and (c) has as many tabs open in my
web browser as thoughts in my head, was a difficult task. I found myself heading down a
rabbit hole and became overwhelmed with all of the things I could write about. I really
wanted to make this project meaningful, so I sought advice, yet again, from Professor
Julia Remer in hopes that she could help me untangle my web of ideas. She did just that.
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My topic focus changed to address the question: How is multilingualism used effectively
to teach English Language Learners while supporting the growth of individual students’
identities on a daily basis?
Through determination, patience, and refinery, I became more familiar with how
to research scholarly articles narrow enough for my topic question. However, there was
still a massive amount of information. Upon noticing one particular researcher's
references in several articles and publications connected to translanguaging, I began to
seek out her information specifically. This is how I really began to narrow down my
research question to focus on translanguaging strategies. Ofelia García’s work
encompassed many of the aspects I wanted to learn more about regarding multilingualism
and linguistic identity of students in relation to education. The overwhelming feelings I
once had began to transform into hope and determination.
At last, after consulting with Michele Benegas, a Hamline Professor and past
president of MinneTESOL, my capstone project evolved to address the question: How
can general education teachers implement translanguaging to support positive language
identity in multilingual learners? The next section investigates the writing process of the
literature reviewed.
Review of the Literature that Influenced this Project
Multilingualism
Through the review I conducted of literature on the topic addressing the question:
How can general education teachers implement translanguaging to support positive
language identity in multilingual learners? There was a recurring fact that I could not
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ignore—the population of multilingual learners in the United States continues to increase.
Yet, in Minnesota, the professional learning requirement to renew a license in the area of
English language acquisition is merely one hour. According to the National Center for
Educational Statistics (2021), the percentage of multilingual learners enrolled in public
schools increased from 4.5 million students in 2010, to 5.0 million students in 2018. The
population of multilingual learners continues to increase at the same time that linguistic
academic complexity in the predominant language of English also increases. Therefore,
linguistic pedagogies such as multilingualism need to come to the forefront of
professional development for mainstream classroom teachers in order to support the
complex linguistic needs of our multilingual students.
Monolingualism
Through the literature reviewed, I came to realize that the lack of linguistic
diversity in schools can be attributed to systemic issues. Many schools in the United
States had English-only policies that would invalidate other languages, thus internalizing
the notion that English was the proper language and any other language was not viewed
as valuable. The concept of monolingualism was helpful in helping me understand how
multilingual students’ linguistic skills were in the past, resulting in the need for a
systemic change.
Language Identity & Effect on Student Engagement
Several case studies including Palmer and Martinez (2013), and Dressler (2014),
concluded that when teachers used translanguaging strategies students saw themselves in
a positive light and were engaged in their learning. The case studies displayed how
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teachers can encourage students' language and linguistic identity through simply
acknowledging the languages they speak and opening up conversation about the
usefulness of knowing more than one language. One of these methods was reading texts
where authors used translanguaging in their children’s books. By choosing books that are
culturally relevant and linguistically diverse, students are more likely to see their
reflection in the text, thus increasing engagement and promoting positive language
identity. In a classroom that promotes multiple language use, multilingualism can be seen
as the norm and celebrated rather than viewed as a deficit.
Translanguaging Stance
Almost every article I reviewed had some connection to how educator perceptions
and practice transfer to a multilingual approach towards teaching. Ofelia García is a
Professor Emerita at the City University of New York whose dynamic work in urban
education, multicultural studies, and bilingualism has influenced the world of
multilingual education including translanguaging. She names translanguaging as a
language practice of bilingual people (Celic & Seltzer, 2013, p. 1). Therefore, educators
that incorporate multilingualism in their classroom, take a translanguaging stance or
approach to teaching. This is especially important when teachers are not literate in more
than one language, or the language of their multilingual students. Translanguaging can
also be seen as pedagogy for teachers to utilize in their classrooms, which welcomes the
unique linguistic skill set that multilingual students possess.
The review of the literature only served to reinforce the existence of the injustice,
thereby serving as the impetus to design a professional development workshop.
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Additionally, the literature took into account multiple perspectives. The majority of
literature reflected the efficacy of the multilingualism approach through the use of
translanguaging pedagogy, and proved to support English language acquisition. Through
designing this project, I began to fill a gap by providing educators with an opportunity to
expand their knowledge of multilingual pedagogies, gain a foundational understanding of
translanguaging, and how taking a translanguaging stance can provide linguistic support
for our multilingual students within mainstream classrooms.
Project Limitations
Throughout the project creation process I came to realize that one year is not long
enough to obtain a true understanding of what translanguaging is and how teachers can
incorporate it into their daily practice. Therefore, I decided to focus on the foundational
information surrounding translanguaging; what García (2013) refers to as a
translanguaging stance. With guidance from the CUNY-NYSIEB Translanguaging for
Educators (Celic & Seltzer, 2013), the year-long professional development only touches
the surface of how translanguaging can be utilized in the classroom. From here, there
needs to be further implementation on using Parts 2 and 3 of the Translanguaging Guide
for Educators. The remaining parts include critical translanguaging strategies through
content and literacy development, as well as language development (Celic & Seltzer,
2013, pp. 100–176).
Project Success
The purpose of this project was to address the needs of multilingual learners in
elementary school through a year long professional development series. My project
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focused primarily on the translanguaging classroom, and incorporated the development of
multilingual and culturally relevant environments as well as collaborative work and
translanguaging resources. Throughout the professional development series, the seven
characteristics of effective PD are incorporated throughout each session. These
characteristics include having a specific content focus, active learning through
collaborative work, opportunities for feedback and reflection as well as examples of
modeling for the duration of the entire school year. The professional development series
provides a strong foundation in relation to translanguaging strategies as well as
developing a translanguaging stance over the course of the school year. Educators are
given multiple opportunities to reflect and build upon their current pedagogical practices
and are provided support throughout the entire year through the facilitation of monthly
Professional Learning Community meetings.
Application to the Profession
Minnesota requires one hour of professional development in the area of
multilingual education. This professional development suprasses the minimal
requirements by about four hours. Many school districts in Minnesota have students who
are multilingual, therefore, their practices should reflect the populations of their students;
my project achieves this by having educators reflect on their classroom practices, and
create new spaces for multilingual learners. By creating this professional development
project, my hope was that all students are celebrated openly, and are valued for their array
of linguistic abilities and cultural differences. The soul of this work is student-centered,
and that should be a priority of all educators.
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Conclusion
Chapter Four reflects upon the project development as a whole, from my early
observations as an educator, to lived experiences in the classroom and education as a
whole. The project itself was a culmination of what I saw was an opportunity for growth,
my passion for equity and social justice in education, continued professional
development, as well as the need for systemic change in language practice within
schools. The goal was to address the question: How can general education teachers
implement translanguaging to support positive language identity in multilingual
learners? In conclusion of the project, I found that through student-centered professional
development and ongoing self-reflection in language practice was the approach that was
addressed through this capstone project.
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Appendix A
The following is an example of the pre-workshop survey that will help guide
appropriate planning based on the needs of the participants in the Professional
Development.
Pre-Workshop Self-Reflection
Question: What is my level of understanding about the terms multilingualism and
translanguaging?
Directions: Circle a number based on your level of understanding.
I have not heard the
term multilingualism. I
am unsure of what it
means.
1       2        3        4
I use multilingualism in my
classroom daily and could
teach others about it/how to
use it.
If possible: List some
strategies you use on the back
of this paper.
I have not heard of the
term translanguaging. I
am unfamiliar with the
term.
1        2        3        4
I can define translanguaging
and provide strategies that




Purpose: Reflection of pedagogy
Directions: Circle
It is primarily the ELL
teacher’s job to teach
language.








Strongly Disagree Disagree Agree Strongly Agree
Survey inspired by Fenner (2014) Table 6.2 in Misconceptions About Second Language
Acquisition, Research, and Classroom/Policy Implications (p. 146).
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Appendix B
The following survey will validate the effectiveness of the professional
development series and provide feedback for potential future workshops.
Post-Workshop Self-Reflection
Question: What is my level of understanding about the concept of translanguaging?
Directions: Circle honest experience and understanding.
I have learned more about
multilingualism and why using
translanguaging is essential.
Strongly Disagree Disagree Agree Strongly Agree
I found the time spent during
this PD was valuable to my
teaching practice.
Strongly Disagree Disagree Agree Strongly Agree
If you feel you have a strong understanding would you be willing to be observed or potentially
be a demonstration classroom so others could learn from you?
____Yes & your name ______________________________________
____ No, I do not want to be a demonstration classroom.
List one or more strategies you learned. (If no new learning occurred please leave blank)
Would you like to learn more about translanguaging strategies or multilingual pedagogy? If
yes, name your interest. (Leave blank if nothing.)
1.) Learning Academy
2.) Coaching sessions with ESL teacher
3.) Resources for continued learning sent through email
4.) Other  _____________________________
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Appendix C
Exit slips for whole group PD session
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Appendix D
Link to Professional Development Slides
8:01 In the first session show and discuss an overview of the work ahead.
60
8:02-8:04 - Think about a word phrase that resonates with you on a post-it note. Keep
this note in a safe place, in your planner or wherever you keep your professional
development resources. We will come back to this throughout the entire school year.
August/September Workshop Session 1
8:05-8:10 Relate & Connect: I know you are all eager to get your classrooms ready for
your new students. Just as eager as our students will be wanting to come back to
school. This initial session will hopefully inspire you to take extra consideration to the
multilingual learners in your classrooms. At your tables, share something that brings you
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joy when it comes to your students or your life in general.
Facilitator walks around and in closing of activity, asks a few teachers to share.
8:11-8:12 - Ask participants to read learning targets and show a thumbs up when they
have completed.
With the people at your tables, discuss and record
8:12 - 8:18 - Activity - Ask colleagues to reflect by rating their level of knowledge of
multilingualism on a 4 point scale.  Four means, “I use multilingualism in my classroom
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daily and could teach others”. One meaning “I have not heard the term before today.”
Groups would create a poster of what they knew in 10 minutes.
8:19-8:30 - Shared experience - building background with Karen Leung
https://video.link/w/ccU3c (click on link, 9 minute video) on what it means to be
multilingual and the importance of incorporating multilingual strategies in your classroom
Turn and talk with someone at your table, discuss your take-aways.
8:31-8:32 Share statistics from the school demographics
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8:33 - 8:34 There are 6 hours in a school day, 8:30 - 2:30
Roughly 5 hours in academics after subtracting an hour for lunch/recess/bathroom. 300
minutes in an academic day - 25 minutes in ESL = 275 minutes in non-ESL classroom
*Facilitator, ask for these numbers for the school of contact to ensure they numbers
reflect their school. This makes the data more relevant to the participants. Link is
connected to the graph so facilitator can make a copy for the school of representation.
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8:35 - 8:38 click on link (5 minute video to preview future PD) Connection to the
classroom. Episode 1: Getting Acquainted The reason this is being addressed and how
it connects to our student population.
8:39-8:45 Recognize the previous year’s work in bringing diverse books through “Book
of the Month” Dear Primo: A Letter to My Cousin by Duncan Tonatiuh (2010)
*Note that this presentation will be shared with staff to reference at any time or use the
linked resources provided.
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8:46 - 8:59 Take out your sticky note from the beginning of the session. Look at the
phrase or word that you had written down. Does that word or phrase connect in some
way to an idea that resonated with you during this session? Do you have any questions?
Share with one person at your table, write down the idea that resonated with you. Write
the idea on a post it note and place it on the EXIT chart as you leave.
*If this ends up being a distance PD - Type in the chat an idea that resonated with you
and take back to your classroom. When I say WATERFALL, everyone can post their
ideas in the chat.
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8:00  Housekeeping - Remind participants to sign in to receive credit
Materials needed:




2.) Pre-workshop self reflection assessment - printed on yellow paper
3.) Sticky notes, pens, markers at each table
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8:01 - 8:06 (5 minutes) Reflect on previous learning. Show slide 11 to review previous
learning. Last session we discussed multilingualism, what it is and why it is important to
practice in our classrooms. Find someone who teaches a different grade/subject than
yourself and share a concept or idea that stuck with you related to multilingualism from
our last session.
8:07-8:10 Ask volunteers to read the learning targets for today’s sessions.
8:10-8:18 (7-8 minutes)  With the people at your tables, discuss what you know about
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translanguaging. In the last session it was briefly discussed, this session we will dive
more into what it is and how you can use it on a daily basis. After 5 minutes, the
facilitator will call back the group using a chime, and ask a volunteer from each table to
briefly share the table’s discussion.
8:19-8:35 Ofelia Garcia - coined the term translanguaging in 2009.  You might be
familiar with the term code-switching, when bilingual individuals think or speak in one
language, then translate it into another. This idea looks at language as two separate
entities, translanguaging however takes the idea further with the notion that multilingual
individuals have one linguistic repertoire that works simultaneously. Video link is 15
minutes https://www.youtube.com/watch?v=Z_AnGU8jy4o
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8:35 - 8:40 Discuss the strategy Develop a Multilingual Learning Environment
*Note: The link in the top right corner indicates there is a link in the slide, so if teachers
would like to go back and refer to any resources, it will be there.
8:45 - 8:55 - Give teachers time to let the information sink in and discuss with their
teams on next steps. Acknowledge the work that has already been done. EX: Teach A
used greetings in her morning message and showed it to her students  on the part of the
world where this language is spoken. Teacher B has her 5th grade students label things
in the classroom with their home language vocabulary.
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8:56 - Closing quote for teachers to think about, this quote encompasses Garcia’s
translanguaging approach to teaching and learning with multilingual children.
8:57 - 9:00 Exit ticket - Tweet out! Please write down something you feel is “tweet”
worthy from today’s session. Place your tweet in the basket before you leave.
*Facilitator - Keep these tweets to put in a document to share at the beginning of the
next session. Organize by categories; new learning, aha moments and questions.
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8:00-8:05 - Housekeeping = sign in to get credit for attendance
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8:01-8:08 (5-6 minutes) - Grounding Activity: Two truths and a lie. With your table, think
of two things that are true and one that is a lie. Your table can guess which one is the lie.
Facilitator requests two volunteers to share out to the whole group.
8:09-8:10 - Ask for volunteers to read learning targets out loud.
73
8:11-8:16 (5 minutes) Reflect on previous learning. Last session we discussed ways to
create a multilingual learning environment, what it is and why it is important to practice in
our classrooms. Find someone who teaches a different grade/subject than yourself and
share how you have developed a multilingual learning environment. Did you focus on
oral practice, written space or both? What has worked well, and where might there be
room for growth from our last session. Invite teachers to share notable examples they
heard from their colleagues.
8:17-8:30 - Describe the translanguaging strategy referred to as Multilingual
Collaborative Work. Be sure to link the guide so teachers can access the content during
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the collaboration time. The link is provided in the next slide for this purpose.
https://www.cuny-nysieb.org/wp-content/uploads/2016/04/Translanguaging-Guide-March
-2013.pdf
8:35 - 8:55 Facilitator provides teachers time to let the information sink in and discuss
with their teams on next steps. Be sure to provide the link to the Translanguaging guide
for Educators for staff to reference during planning time. The icon of the link in the top




8:56-8:59 Allow a few minutes for self reflection with this formative assessment exit slip.
Ask teachers to complete this and drop in a basket at the door before heading out today.
Use this slide to begin each PLC.  PLC check-ins are to provide support and reflection
throughout the year.
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This slide is for the ongoing work in PLCs and will be referenced each month with grade
level teams. Throughout this work a total of 4 hours of PD will be awarded to staff for
their attendance during the whole group workshops as well as the PLC time during the
year. Videos are 5 minutes long - discussion 10-15 minutes for each month of PLC
collaboration.
Translanguaging Guide for Educators
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This slide can be used as a resource for teachers who want to learn more as well as
links to websites and resources that were discussed through professional development.
Slide provided for copyright purposes from Slidesgo
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Slide provided for copyright purposes from Slidesgo
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Appendix E
Quick reference notecards: Adapted from The CUNY-NYSIEB Translanguaging Guide
Guide for Educators
★Strategy: A Culturally Relevant Learning Environment
○ Look at curriculum through a multicultural lens
■ Is there a way to connect this topic to my student’s
cultures?
■ Will I need to include different texts or resources to
represent this multicultural perspective?
■ What cultural “funds of knowledge” are present in the
community that I can draw upon? Could I have a
bilingual student’s family member come in to talk with
the class?
★Strategy: A Culturally Relevant Learning Environment
○ Choose culturally relevant texts for different units of study.
■ Could the story occur today?
■ Are the characters in the story like the students in your
class?
■ How close in age are the students in the story to your
students?
■ Do the characters talk like your students?
■ Ask students if they have ever had an experience like one
described in the story.
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★Strategy: Multilingual Collaborative Work
○ Content Areas
■ During Turn and Talks, Discuss content language &
Share Out in English
○ Reading Groups or Reading Partners
■ Preview text in Home Language (Reading A-Z) &
collaborate/read in English
■ Listen in English & discuss in any language
○ Writing  Partners
■ Brainstorm in any language & write in English
■ Read a partner’s writing in English & discuss
revisions/edits on any language
★Strategy: Translanguaging Resources
○ Using multilingual texts
■ Include home language texts in an independent reading
library
■ Authors that use translanguaging in their books;
● Pat Mora, Carmen Tafolla, Yuyi Morales,
Samantha Vamos, Alma Flor Ada, Pam Munoz
Ryan, Margarita Engle
○ Multilingual Listening Center
■ Reading A-Z
■ En.childrenslibrary.org (Audio books in 61 languages)
■ Ask community members, siblings or parents to record
home language of an English text
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Translanguaging Resources Cont.
○ Bilingual Dictionaries & Picture Dictionaries
○ Internet as a Multilingual Resource
■ Research in any language
■ Use English websites that have multilingual versions
● World Book Online - www.worldbookonline.com
● Brainpopjr has ESL resources - Spanish
www.esp.brainpop.com (French) www.brainpop.fr
■ Websites that support Language Instruction
● Google translate www.translate.google.com
● Google images www.google.com/imghp Helps
students combine visual representation of a new
vocabulary word.
